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MAKING CONNECTIONS: AN INTRODUCTION

Transitions occur at many times in all people's lives. Transitions can be simple,
such as moving to a new home or becoming a year older or very complex, such
as learning a new job or getting married. Transition is a time of change, new

growth and learning. It can be a very stressful time, not only for the person who

is experiencing the transition, but for all those around that person.

All of this is true as well for the transitions that occur in early intervention. Going
home from the hospital, meeting a new service provider, finding a new daycare
are all examples of early intervention transitions. Transitions occur anytime there
is movement from one program to another or one set of services to another. This
guide will specifically address the transition that occurs when a child prepares to

move out of the early intervention services program, known as Birth to Three.

As transition planning begins, this guide can be used to explain each step of the
process. In addition, it gives best practice suggestions for the service coordinator
and other providers, and suggests tips for each step to assist as the child and

family prepares to move from early intervention into a new setting.



Chapter 1 - Planning for Transition

As a child nears the age of 3, he or she will be experiencing a transition from Birth
to Three. Some children move into early childhood special education, others to
Head Start and others no longer need to be in a program. In some ways, these
programs are very similar, but legally they may have different requirements for
entering and receiving program services. This guide will suggest steps to address
each child’s specific needs as families go through transition.

All Birth to Three programs follow steps to ensure a smooth transition that meets the
needs of the family and agencies involved. Transition planning can occur at any
regularly scheduled IFSP meeting. At a minimum these meetings are held every six
months. While it is recommended that transition be discussed at each IFSP meeting,
the final 6-month review before a child turns three is very important for transition
planning.

If a child is going to be referred to special education, and the parent(s) agree, an IFSP
meeting must be held at least 90 days before the child turns three to discuss the
transition out of the Birth to Three program. This discussion may be held in conjunction
with the final 6-month review if all parties agree. Chapters 2 and 3 may be especially
helpful to review.

When your child is ready to transition out of Birth to Three, a transition planning IFSP
meeting is required. Having this IFSP meeting at least 90 days before the child’s third
birthday ensures that all involved, both family and providers, have adequate time to
prepare. Chapter 4 is recommended for additional information.

TRANSITION ACTIVITIES OCCURRING BEFORE THE IFSP MEETING:

1) The Birth to Three service coordinator arranges for the transition planning IFSP
meeting.

2) The parent(s) of the child will receive written notice 5 working days before the
meeting. The meeting will be arranged at a time and setting that is convenient to
the family.



PARTICIPANTS AT THE TRANSITION IFSP MEETING:

It is required that the following individuals attend the IFSP meeting:

e The parent or parents of the child;

e Other family members, as requested by the family, if feasible;

e An advocate or person outside the family, if the parent requests
that the person participate;

e The service coordinator working with the family;

e Person or persons directly involved in conducting evaluation and
assessments;

e Person or persons who are providing services to the child or family; and

e A school district representative

TRANSITION ACTIVITIES AT THE IFSP MEETING:

1) Discuss the status of the child and the child’s anticipated needs after
leaving Birth to Three.

2) Review the service program options available for the child and family, upon
turning age three. Examples of program options include, but are not limited to
Part B special education, Head Start, preschool, play groups, etc. If the child is
referred for special education services, the school district will initiate the
evaluation process, which is explained more in the next chapter.

3) Plan steps to prepare the child for changes in service or service settings.

4) Parents will be informed of their parent rights.

Suggestions for parents when planning for transitions:

e Talk about the upcoming transition with your service coordinator.

e Consider bringing a friend or relative along to participate in meetings where
transition planning is occurring.

e Think about talking to other parents who have already gone through the
transition process. Are there things they wish they had done differently?
What did they feel was positive about the transition experience, both for the
child and the family?

e Begin to visualize what you see as goals for your child, and share the goals
with the service coordinator and other involved persons who are part of the
transition planning.




Chapter 2- Evaluating your child

This chapter discusses what occurs when a child is referred for evaluation for
special education. Every child has a personal set of talents and needs. In order
for agencies to assist families in meeting those needs it may be necessary that the
child be evaluated. Through this process, the multidisciplinary team learns more
about the child and what educational goals need to be addressed.

Some evaluation information will come from the Birth to Three IFSP team which
includes the family. Additional information is obtained from new evaluations
conducted by the school district, both formal and informal. All of this information
combines to present a complete picture of the child. This picture tells much about
what transition activities lay ahead.

BEFORE EVALUATIONS BEGIN:

1) The parent(s) must give their written consent for the evaluation of their
child. Even if the child has been previously evaluated through the school,
consent must be obtained for any new evaluations.

2) The parent(s) must be given written notice 5 days prior to commencement
of the evaluation. The 5-day requirement may be waived by the parent(s),
and the district should document the waiver with a signed note.

3) The parent(s) must receive a copy of their parental rights at the time of the
evaluation proposal.

4) It is a good idea for the parents to establish the best times during which to
evaluate their child, such as mornings, or after naps. The persons doing the
evaluation should make efforts to work with the parent(s) to find the best
time and location for the family and child. This will help to ensure that the
evaluation results give a true picture of the child’s abilities.



THE EVALUATION PROCESS:

1)

2)

Evaluations must be completed in all areas of the suspected disability.

All evaluations must be completed within 25 school days upon receiving
consent for evaluation, unless other timeframes are agreed upon by the
parent(s) and the school district.

AFTER THE EVALUATIONS ARE COMPLETED:

1)

Within 30 calendar days of receipt of the evaluation results, a
multidisciplinary team will determine if the child is eligible for special
education.

2) The copies of the evaluation results will be shared with the parents and
explained to them. The parents should have the opportunity to ask any
questions they may have regarding the evaluation results.

3) If the child is determined to be in need of special education, an
Individualized Education Program (IEP) placement team meeting will be
held and an IEP will be written for the child. This IEP will be in effect when
the child turns three. For more information, see Chapter 3.

4) If the child is determined not to be in need of special education, the
service coordinator shall assist the family in locating other community

resources.

For more information, see Chapter 4.

Comments on evaluation that parents may want to keep in mind:
As a parent, you are an integral member of the evaluation team. You
know your child best, so be sure that your input is heard in the process
of doing all evaluations. Ask your service coordinator for assistance.
Consider completing a short checklist; such as the one found in the
appendix of this guide, and sharing the results with the rest of the
evaluation team.
Recognize that your child may not be evaluated all at once. Sometimes
the evaluations will occur over a period of days or weeks. The evaluator
will need some time to analyze the data and provide evaluation results.
The evaluation results will be provided at the eligibility meeting.
You may want to consider being present when your child is being
evaluated, either in person, or observing in another room.




Chapter 3 - Eligible for special education

When a child is determined to be in need of special education, an Individualized
Education Program (IEP) is written. The IEP contains goals and short-term objectives
that define the specialized education the child will receive, in addition to any related
services, such as physical therapy or speech therapy, which the child may need in order
to benefit from their special education.

GETTING READY TO START A NEW PROGRAM:

A variety of program options and service settings are considered in order to meet the
child’s individualized educational needs. Some children may receive services in a
center-based program, while others may be provided services while attending a Head
Start class or child care program. Still others may come to a school site a few times a
week for individualized attention.

All placement decisions will be made on an individual basis. Some children continue to
receive their services in the same setting, and for others, their service setting will be
very different upon turning age three.

If the child is moving to a new setting for special education services, arranging a visit to
the site with the child and family is a good idea. A visit can ease a child’s anxiety about
a new experience and even begin to promote excitement. Parents and service
providers will have the opportunity to meet one another, beginning a solid relationship
that will be to everyone’s benefit.

When making arrangements to visit a new service setting, call ahead and see what
times and days are best for visiting. It is a good idea to ask if other individuals, including
the child, can come along.



TIPS FOR FAMILIES WHEN VISITING THE NEW PROGRAM WHEN CHILDREN ARE
IN CLASSROOM:

1)

2)

3)

4)

5)

6)

7

8)

Stop in at the office when entering a building. Many programs require all visitors
to register and sign a form.

Have a list of items that are important to see and any questions to be asked.

Service providers and parents should take the opportunity to learn as much as
possible about each other.

Ask the staff where a good place is to sit or stand.

Ask the staff how you should respond to the children in the class (for example,
can you talk to the children or help them if they ask you to do something?)

Plan ahead with the staff for the activities you would like to see (snacks, free
play, or other activities); find out when those happen and how long you should
visit.

Remember that the staff will vary their instruction styles across activities, based
on the goals of the activity. For example, a teacher may not interact much with
some children during free play if the goal is for the children to become more
independent in playing with peers. On the other hand, the teacher may interact
frequently with one child in order to help the child learn to play with certain toys
and friends. You may find it helpful to observe more than one activity.

Remember that the children in this class have probably been in the program for
some time. Don’t assume that the skills and behavior you see when you visit are
what will be expected of your child when he or she begins the program.
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Chapter 4- Other options

Some children may not be eligible for special education services. This does not mean,
however, that the child and family are left without supports and options. IFSP teams are
encouraged to assist families in determining and arranging for other options to meet the
child’s and family’s needs.

Suggestions for other options:

The team may want to come up with activities that the family can continue at home that
support the child’s development. Some examples could be simple exercises, games or
flash cards. The team could also consider providing a checklist or simple assessments
that the parent(s) can use at home to monitor the child’s progress. It's important the
parent knows whom they can contact, if a concern arises in the future.

Parents should receive assistance in becoming aware of the community resources that
are available in the area. Every community varies in what they may have available, but
with some creativity, and effort, opportunities can be found. The service coordinator
may want to consider building a list of the local programs that are available in the
community and share this with the family.

Here are some suggestions as places to start: Head Start programs; private preschool
facilities; library activities for young children, such as storytime or craft lessons; retired
senior volunteer programs; summer recreation programs; YMCA classes such as
swimming or gymnastics; and local community chapters such as Lion’s Club or the
Jaycees.

Suggestions for parents:

e Be sure to ask for a list of persons that you can contact in case you have
guestions in the future.

e Consider writing to or joining a support group in your area. Your service
coordinator should have a list of statewide groups that provide information to
families.

e Keep copies of all the information shared at your child’s transition. It might be
useful to keep a small folder so you have a place to refer to in the future.
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Chapter 5 - Transitions for children who enter
Birth to Three after their second birthday

Sometimes a child is determined eligible for the Birth to Three program after their
second birthday. This presents a challenge to both the service coordinator and
the local school district - how to help the parent(s) through the process of learning
about a new program and preparing at the same time for the transition.

In situations where children are identified at age 2 or older as being eligible for
Birth to Three services, it is suggested that the planning for programming and
transition occur at the same time. In doing this, all the appropriate persons
should be involved from the beginning of the child’s services. This can assist in
reducing or eliminating the need for multiple evaluations, along with preventing a
gap in services and support. Additionally, by involving all the pertinent
individuals at the beginning, the family can begin to familiarize themselves with
all the team members right away. This prevents the situation in which a family
faces a whole new set of providers less than a year after they started receiving
services.

REMINDERS FOR THE SERVICE COORDINATOR:

e For the family, this can be a confusing and frustrating time. Provide as much
information and support as is possible. For some parents, simply offering the
opportunity to sit and talk for a short time can provide a lot of emotional
support and give them the chance to share their concerns and hopes.

e Making the link with the local school district right away is key to having a good
transition. If the child is referred on to special education, the district can have
input into the evaluation process at the onset. This can eliminate multiple
testing situations, and the questions of eligibility can be answered.



12

Clear Connections - A Glossary of Common Terms
Children in need of prolonged assistance - those children under the age of three
who because of the intensity of their physical, mental, or emotional problems or a
combination of such problems, need educational, social, psychological, or medical
services beyond those which are traditionally offered in order to achieve their
expected potential for useful and meaningful participation in society and for self-
fulfillment.

Developmental delay - when a child's development progresses at a slower rate
than most children

Early Childhood Special Education - a program which serves children, ages 3, 4
and 5, who are determined to be in need of special education or special education
and related services

Early Intervention - programs or services designed to meet the developmental
needs of each eligible infant or toddler and their family.

Individuals with Disabilities Education Act (IDEA) - the federal law that provides
the guidelines for special education services for children ages birth through 21.
Under this act is Part C (Birth to Three) which outlines services for children ages
birth to 3 and Part B, which outlines services for children ages 3 through 21.

Individual Education Program (IEP) - a written plan for a child who is in need of
special education, age 3 through 21, which is developed by an individual
education program team. The IEP describes how the child is presently doing,
what the child's learning needs are, and what services the child will need. The
IEP is reviewed and updated yearly.

Individualized Family Service Plan (IFSP) - an intervention plan for a child with a
developmental delay, ages birth to 3, and his/her family, which has been
developed by a team of people who have worked with the child and family. An
IFSP must contain statements regarding the child's present development level,
strengths and needs; the family's strengths and needs; major outcomes of the
plan, a description of the specific interventions and delivery systems to
accomplish outcomes, statement of natural environments, name of service
coordinator, dates of initiation and duration of services, dates for evaluation of the
plan, and a transition plan.
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Least Restrictive Environment (LRE)(Part B) — a learning environment for a child in
need of special education or special education and related services, including a
child placed in a public or private institution or another care facility, that includes
to the maximum extent appropriate children who are not in need of special
education or special education and related services, as determined through the
child’s individual educational program.

Part C - referred to in South Dakota as "Birth to Three", it is the part of the federal
law which authorizes the Department of Education to administer a discretionary
(optional) grant program to states for early intervention services to infants and
toddlers with their state's criteria for eligibility.

Related Services- services that support the provision of special education,
including transportation and those developmental, corrective, and other
supportive services determined by an IEP team to be required for an eligible child
to benefit from special education.

Screening - a preliminary identification of children who may have a
developmental delay, to determine if they need further comprehensive testing.

Services - services such as physical therapy, occupational therapy, and speech
therapy may be provided to a child with special needs.

Transition - the process of bridging the time and environments between two
settings, programs or life situations (e.g. from home to school, school to school).
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Connections and Comparisons- A look at Birth to
Three and Early Childhood Special Education

Below is a brief comparison of the two programs. It is intended to highlight the
similarities and differences which encompass the two service programs.

South Dakota Birth to Three

South Dakota Early Childhood Special
Education

AGE SERVED:
Children ages birth to 3 years who are
experiencing developmental delays.

AGE SERVED:

Children in need of special education, ages 3-
5. Also, those children, birth to 3 who are
identified as being in need of prolonged
assistance.

FOCUS:
Focuses on the developmental needs
of the child and family.

FOCUS:
Focuses on the child and their educational
needs.

TYPE OF PLAN USED:

The IFSP or Individualized Family
Service Plan is used to define the
outcomes specific to the child's
identified needs.

TYPE OF PLAN USED:

The IEP or Individual Education Program is
used to define the educational goals and
objectives specific to the child's identified
needs.

An IFSP is used for children in need of
prolonged assistance.
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SERVICE DELIVERY MODEL: SERVICE DELIVERY MODEL:
Cost: Cost:

Evaluation, service coordination, IFSP | Early childhood special education is provided
development, and the provision of at no cost to the parent.

early intervention services are
provided at no cost to the parent.
Medicaid and/or private insurance may
pay for some of the services if your

child is eligible. Coordination:

Coordination: Any needed educational and related services
A service coordinator will work with for the child are coordinated through the
your family and providers to ensure local school district.

that your child receives the services
identified on his or her IFSP.
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Planning:

Planning for needed early
intervention services occurs at the
IFSP meeting.

IFSP:

A team composed of the family, the
service coordinator, and those who
may be providing services will
develop the IFSP including
statements regarding the child's
present development level,
strengths, and needs; the family's
strengths and needs, major
outcomes of the plan, a description
of the specific interventions and
delivery systems to accomplish
outcomes, statement of natural
environments, name of service
coordinator, dates of initiation and
duration of services, dates for
evaluation of the plan, and a
transition plan.

Program Options:

The team determines the place or
places where services will be
provided. To the maximum extent
appropriate, services will be
provided in natural environments,
including the home and community
settings in which children without
disabilities participate.

Contact person:

The Service Coordinator is the
person in your area who works with
Birth to Three. To find your Service
Coordinator, call 1-800-305-3064.

Planning:

Planning for needed special education and
related services occurs at IEP team meetings.

IEP:

The IEP team develops the IEP, including the
goals and objectives, which are based upon
the child's present level of performance. After
developing goals and objectives, the team
determines how they can be met, and what
services are necessary to accomplish them.

The team also determines the frequency and
duration of services.

Program Options:

The local school district makes available a full
continuum of placement options, which can
range from providing services in the home,
Head Start, regular preschool, an early
childhood special education program, in a
pull-out style program or at a residential
facility. Placement is based upon
consideration of the least restrictive
environment for the child.

Contact person:

In most local school districts, a staff member is
designated as the special education director.
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MAKING GREAT CONNECTIONS

Some final suggestions to help with the transition...

Start early. Transition can be discussed at all IFSP meetings. The transition
process should begin as early as possible. The early start gives everyone-
parents, professionals, and the child- time to prepare.

Evervone needs to be involved. The more involved all members of the team are,
the smoother the transition.

Remember that everyone is transitioning. During this process, not only is the
child transitioning, but so are the family and professionals who have been a part
of the child's services. It may mean saying good-bye to service providers and
other individuals who have played important roles. It also means getting ready to
learn about the new people and programs that will become very important to the
parent and child.

Think about visiting new program sites. For the family, a visit can help to develop
trust and to learn about the people and the program. For the child, it can help
build the excitement of moving on to a new program. Call ahead and make an
appointment to arrange a time that works well for everyone.

Take the time to develop relationships. Learn the names of the people who are
now going to be responsible for implementing the child's program and learn
about them. It is usually easier to talk with people who know one another, and this
helps to get goals accomplished.

Ask gquestions throughout the whole transition. The programs, Birth to Three,
Special Education and others, all have requirements and rules. The law outlines
the different guidelines for each program, and the best way to keep the transition
simple is to ask questions whenever you have one.




APPENDIX



A look at my child’s development...

Area of Development

Some things my child
knows or already does
in this area:

Some things | would
like my child to learn in
this area:

Play - sharing, taking turns,
playing by self and with
others

Language - sharing needs,
following directions,
listening, concepts such as
up, down, in, on

Dressing - taking clothes off
and on, zipping, buttoning

Toileting - sitting on or
standing at a potty, time
scheduling, toilet training

Reading - looking at
pictures, listening to stories,
favorite characters

Meals - eating with utensils,
eating variety of food, table
manners

Thinking - cause and effect,
colors, sorting, solving
problems, counting

Moving - walking, running,
coloring, building with
blocks, playing ball

Other - please list
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Administrative Rules of South Dakota

24:05:27:21. Transition to preschool program. Each local school district shall develop
policies and procedures for the transition of children participating in the early intervention
program under Part C of the Individuals with Disabilities Education Act (IDEA) who are eligible
for participation in preschool programs under Part B of IDEA.

Each district's policies and procedures must include the following:
(1) A description of how the families will be included in the transitional plans;

(2) Procedures to be used by the district for notifying the local network in which the child
resides of the need for transitional planning;

(3) Procedures for convening, with the approval of the family, a conference between the
network, family, and district;

(4) A requirement for convening the conference at least 90 days, and at the discretion of all
parties, not more than 9 months before the child is eligible for the preschool program under Part
B of Individual with Disabilities Education Act; and

(5) Procedures for reviewing a child's program options for the period beginning with the day a
child turns three and running through the remainder of the school year including the development
and implementation of an individual education program consistent with this article.

Each affected district shall participate in transition planning conferences arranged by the IDEA,
Part C, program.

In the case of a child with a disability, aged three, previously eligible for Part C of IDEA,
the IEP team must consider the child's IFSP that contains the IFSP content, including the natural
environments statement, described in article 24:14.

24:14:13:05. Transition from Part C program. The IFSP team shall ensure the transition of
children participating in the Part C program under this article who are eligible for participation in
preschool programs under Part B of Individuals with Disabilities Education Act as amended to
July 1, 2012. This requirement includes the transition of children to other appropriate services if
they will not be receiving preschool services, to the extent those services are appropriate, under
Part B of IDEA. The IFSP must include the following steps and services to support the transition
of the child_pursuant to 8 24:14:13:05.01:
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(1) Describe how the families will be included in the transitional plans;
(2) Discuss with and train parents, as appropriate, regarding future placements and other matters
relating to the child's transition;
(3) Notify the appropriate local education agency in which the child resides that the child will
shortly reach the age of eligibility for preschool services under Part B of IDEA, as determined in
accordance with state law, of the need for transitional planning;
(4) With the approval of the family, convene a conference between the IFSP team, family, and
local educational agency at least 90 days and at the discretion of the parties, and not more than
nine months before the child is eligible for the preschool program under Part B of Individuals
with Disabilities Education Act, in accordance with state law. In the case of a child who may not
be eligible for preschool services under Part B of IDEA, with the approval of the family, make
reasonable efforts to convene a conference among the IFPS team, the family, and providers of
other appropriate services for children who are not eligible for preschool services under Part B of
IDEA, to discuss the appropriate services that the child may receive;
(5) Review the child's program options for the period beginning on the day the child turns three
and running through the remainder of the school year; and
(6) Prepare the child for changes in service delivery, including steps to help the child adjust to,
and function in, a new setting.
The local school district must provide the family with information on the eligibility and
evaluation requirements under Part B of Individuals with Disabilities Education Act, including
the parent's and district's rights regarding procedural safeguards. Information may be transmitted
upon consent of the parent or guardian.
Source: 20 SDR 223, effective July 7, 1994; 26 SDR 153, effective May 22, 2000; 28 SDR 105,
effective January 31, 2002; 35 SDR 82, effective October 22, 2008.

General Authority: SDCL 13-37-1.1.

Law Implemented: SDCL 13-1-23, 13-14-1, 13-37-1.1.

Cross-Reference: Transition to preschool program, § 24:05:27:21.

This publication was paid by a grant from the US Department of Education, Office of Special Education Programs, Infants and Toddlers
with Disabilities, Project 84.181A, for a cost of per booklet.



